
WORKSHOP ABSTRACTS 
 

1 
 

Day 1, Tuesday, 20 September 2016 from 14h55 to 16h55 
 
WORKSHOP: Professor Lee Shulman (TLHEC10-261) Between Research and 
Practice: Situating a scholarship of teaching and learning within the landscape 
of the Academy  
 
Many of us engage in the study of teaching and learning in higher education for the 
sake of improving practice, both our own and that of our colleagues, and in order to 
increase general understanding of the problems of the field of higher education. The 
“scholarship of teaching and learning” has emerged as a widely practiced genre of 
such research. Whatever language we use to describe our work, we generally agree 
that conclusions must rest on “evidence.” What is “evidence” for the improvement 
of teaching and learning in an unscripted and highly contextualized world? The 
phrase “evidence-based” rolls off the tongue trippingly. Whether describing good 
medical practice, educational design, or management in business, experts insist that 
judgments and decisions be “evidence-based”. What distinguishes evidence from 
conjecture, speculation, anecdote, or fantasy? Randomized control trials? 
Replication? Close connection to theory? Carefully following rules of data collection 
and analysis? Or can anything be called evidence in a world where claims for 
generalizability and broad transfer from research to practice are increasingly in 
doubt? In the keynote, I will discuss how we get smarter in understanding and 
influencing the practical world of teaching and learning in schools and universities, 
museums and hospitals, summer camps and religious institutions. As we come to 
recognize how particular and even unique are the situations we confront with our 
pedagogies and our designs, how do we use, acquire, create or defend what counts 
as “evidence?” 
I will be especially concerned with two aspects of the scholarship of teaching and 
learning. How should such activities unfold over time?;  What processes of research 
can be pursued?;  And what is our vision for how knowledge grows in our field, when 
most often the research is conducted in our own institutions and settings?;  Given 
the local character of our research designs, how do we learn from one another as a 
field of study and practice? 
 
 
 

WORKSHOP: Professor Stephen Olivier (TLHEC10-257) Leading Institutional 
Change 
 
Click Here for Preview Video Presentation 
 
The aim is to sensitise participants to the drivers for institutional change (e.g. 
pedagogical; political; financial; reputational), and to prepare them to effectively 
drive, negotiate, and participate in the process. Aditionally, being able to evaluate 
the need for change; identifying stakeholders; how to initiate it; involving those 
concerned; seeing changes in the context of the bigger picture; recognising and 
overcoming obstacles; identifying interconnections and consequences; and planning 
for review and revision. 
The workshop will introduce the notion of the FOUR Ps that constitute a successful 
approach to managing change in HE. Using a flipped classroom method, participants 
will be given advance sight of a presentation that captures a case study of 
institutional change that encompasses Purpose; Participation; Principles; and 
Practice. This will set the scene for directed group discussion on the identification of 
real-world resistance to change, including distinctive cultural and political barriers. 
Cross-group work will then focus on potential solutions. The workshop will conclude 
with the voluntary formation of a post-conference virtual group designed to provide 
support for the ongoing institutional work of the participants. The workshop will be 
of interest to senior figures in higher education institutions, and those aspiring to 
influence positive institutional change, either from bottom-up, top-down, or using 
mixed methods. 
 

 
SPECIAL INTEREST GROUP: Dr Shenuka Singh & Dr Frasia Oosthuizen (TLHEC10-
260) Re-imagining the curriculum: Interrogating the intended to expose the 
hidden 
 
Undergraduate curricula development has received much attention in recent years 
with the focus being on building competency through knowledge and skills in critical 
thinking; professionalism; communication and interpersonal skills; health promotion; 
practice management and patient care. There is however no evidence at present to 
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suggest that the curriculum has been interrogated at a level where graduate 
competencies are linked to role modeling and self-care practices. The broad aim of 
this workshop is to stimulate debate on whether a relationship exists between the 
intended curriculum and students’ attitudes and perceptions towards oral health 
self-care practices. This relationship between the impact of the curriculum in shaping 
and affirming the graduate’s attitudes and perceptions towards his/her own health 
care practice is of particular importance, given the role that health practitioners play 
in selecting and prioritizing health interventions. A case study approach will be used 
to understand the contextual influences of clinical teaching on oral health self-care 
practices among undergraduate health science students at UKZN. The interrogation 
of the curriculum will examine the following: 1. What is the intended curriculum 
towards self -care practices?; 2. Does self-care practices form part of the null 
curriculum?; 3. How does the intended curriculum and the null curriculum contribute 
towards the desired graduate competencies? What are gaps? How can these gaps 
be addressed? This study hopes to make a contribution in understanding the 
complexity of the acquired knowledge on health behaviours and could inform 
undergraduate curriculum development and create awareness of self-care practices 
among health science students. The project also aims to stimulate dialogue and 
debate into wider curriculum issues such as transformation of the curriculum and 
alignment to local contextual needs. The research findings could allow for all other 
vocational training programmes in the institution to interrogate the relationship 
between the curriculum and the desired graduate competencies. Thus this project 
has the potential to stimulate an institution-wide debate on the development and 
review of undergraduate curricula. 
 

 
 
14h55 – 15h55: Distinguished Teacher for 2015: Mrs Rosemary Quilling 
(TLHEC10-250) Technology in Higher Education: Less about technology and 
more about teaching - A Distinguished Teacher’s perspective 
 
Use of technology forms the fundamental knowledge and skill set within the 
discipline of Information Systems & Technology and thus the area within which I 
teach. It has also formed a substantive part of the innovation of my pedagogy, which 
in 2015 led to a Distinguished Teachers Award. The use of technology and any 

pedagogical innovation in teaching presents both an opportunity and a risk. 
Technology is often represented as a solution to many of the challenges faced in 
lecture halls; a utopian fairytale if you like, where large numbers of students can be 
meaningfully engaged in interesting and stimulating learning conversations and 
activities. In contrast, the reality experienced by practitioners is often that technology 
represents a number of technical, social and professional challenges that should best 
be avoided. The argument I will present, based on my own journey, is that innovation 
in pedagogy comes from asking the questions - What, How and Why I teach? The 
answer to these questions, even as an IS&T academic, is not “technology” per se. It 
does however demand that you challenge the assumptions, which underlie your 
individual, current practice. Seeing these assumptions for what they are i.e. as 
opportunities to rethink how I teach, has played an ongoing role in the development 
of my pedagogy: Can small group techniques be used in large classes? Can 
technology be taught without any technology present? Why would you do that? 
Why not? Can innovative pedagogies be used at first year when students have little 
discipline knowledge/ skills to call on? – Throughout the curriculum? - and in 
postgrad? Equally effectively? While some of the solutions to pedagogical challenges 
are technological others are manual.  Where I focus on technology I challenge myself 
to consider what it can bring to my pedagogy: Serving the needs of teaching and 
learning rather than colonising it. This presentation will thus provide examples at 
numerous levels of the curriculum, using a variety of manual techniques and 
technology tools, to illustrate how innovation is a process rather than a goal. In 
essence, innovation and the use of technology in teaching are seldom a “one size 
fits all”, rather they are like a fine bespoke suit, tailored to fit an individual situation. 
To illustrate the potential of this approach on a larger scale the presentation will 
conclude by providing a practical example of how Higher Education teaching (and 
learning), enabled by technology, can stretch beyond the boundaries of individual 
modules, disciplines and institutions. 
 
Keywords: Educational technology; Innovation; Pedagogy 

 
15h55 – 16h55: S. Loots & L. Hen-Boisen (TLHEC10-081) Data-informed 
strategies to enhance student engagement: Lessons from the CLASSE  
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The importance of data-driven interventions is increasingly being recognised as a 
crucial contributor to making evidence-based improvements in classrooms and 
university environments. A well-established focus area using data is student 
engagement - defined in terms of two key components: the amount of time and 
effort students spend on activities supporting academic development; and the ways 
in which institutions allocate resources and organise learning opportunities and 
services to induce students to participate in and benefit from such activities. Surveys 
of student engagement are used for national and international benchmarking and 
serve as diagnostic tools to identify where interventions are needed. On a more 
intimate scale, the Classroom Survey of Student Engagement (CLASSE), consisting of 
a lecturer survey and a student survey, enable a closer evaluation of lecturer-student 
expectations and practice within a particular module. The CLASSE items are based 
on Chickering and Gamson’s (1987) seven principles for good practice in 
undergraduate education and offers a quadrant analysis of engagement activities of 
high/low importance to the lecturer in relation to the frequency with which students 
engage in these activities. An issue commonly associated with student data, is 
translating findings back into practice. This workshop will therefore draw on CLASSE 
data from approximately 40 modules within two universities to identify tendencies 
in the lecturer-student relationship which either supports or obstructs engagement. 
From there we will draw from 50 student engagement techniques proposed by 
Barkley to engage the participants in discussions and participatory methods to 
bridge the gap between data and implementation of data-informed methods to 
promote student engagement in teaching and learning. The main goals for the 
workshop would include: a)To present a short outline of data-driven enquiries and 
how it has been used in student engagement work; b)To introduce the CLASSE and 
present the tendencies of engagement indicators; c)To identify implementation 
strategies based on the tendencies; d)To facilitate a discussion on student data 
informing research and practice (and facilitate action plans through participatory 
methods based on workshop attendees' contexts).Expected outcomes include: 
a)Understanding amongst participants about the value of data to support engaged 
teaching and learning; b)Open discussions about the practical applicability of data 
as evidence in classrooms; c)Learning to bridge data into practice through specific 
engagement techniques; d)Reflection from participants about the relationship 
between their own and students’ expectations and practices;  

e)Interest in implementing the CLASSE. The workshop will move from a brief 
orientation session on using data, student engagement, the CLASSE as well as 
expectations and outcomes. The format will then engage the group in discussions 
on CLASSE data and intervention strategies. We aim to have an informal discussion 
as well as practical application through participatory methods, where participants 
could explain the strategies they would choose to implement and draw from their 
own experiences to raise and discuss issues pertaining to practical implementation 
of data. Since we aim to use participatory methods, a group of approximately 20 to 
30 participants would be manageable. 
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Day 2, Wednesday, 21 September 2016 from 11h20 to 13h20 
 
WORKSHOP: Language Panel Professor Ayo Bamgbose (TLHEC10-263) and 
Professor Sam Mchombo (TLHEC10-264) 
 
African Languages in Higher Education: Directions and Challenges (TLHEC10-
263) 
There are two roles in which African languages may be expected to feature in higher 
education. The first is their role as a subject and the second is their role as a medium 
of instruction. Their roles as a subject and a medium of instruction are combined 
when they are taught as a subject, particularly to those specializing in the languages. 
When, however, the language is taught as a subject in a proficiency course, several 
strategies may be adopted before the language is properly mastered. The role of 
African languages as a medium of instruction in the teaching of other subjects is 
remarkably noticeable by its absence. This constitutes one of the greatest challenges 
for the development, empowerment and intellectualization of African languages. The 
earliest occurrence of African languages in higher education was in linguistic 
research carried out mainly by non-native speaker specialists using informants for 
their language data. The descriptions which they made in form of grammars and 
dictionaries helped in laying the foundation for what was to follow. Proficiency 
courses in African languages naturally followed. Particularly in overseas institutions 
during the colonial period, there was demand to study the major African languages 
in order to facilitate contact with the population among whom colonial officers were 
to work. In fact, some of the earlier descriptions of African languages were carried 
out by colonial officials. Today, proficiency courses now abound not only outside 
Africa but also in African universities. They have even dovetailed into heritage and 
acculturation programmes. The one area in which great strides have been made 
concerns the teaching of African languages as a subject in higher institutions. From 
merely doing linguistic research in order to obtain higher degrees in an African 
language, students now take bachelors and masters degrees in which the instruction 
is in the language concerned. There are even reports of doctorate theses written 
entirely in an African language. When it comes to teaching non-language subjects 
in the medium of an African language, no progress has been made. A look at the 
UNESCO (2004) Map African Community Languages and their Use in Education 
accompanying the survey of the same title (UNESCO 1985), shows that no single 

African country currently teaches any non-language university course using an 
African language as a medium of instruction. The unsatisfactory situation of African 
languages in higher education can be traced to a number of factors: inadequate 
background arising from incomplete use of African languages either as a subject or 
as a medium of instruction at primary and secondary levels of education; 
dependence on knowledge conveyed through imported languages; pressure to 
continue with inherited practices as a result of demands of globalization, inadequate 
language planning; insufficient language development compared with the demands 
of an African language medium for teaching non-language subjects; and limited and 
unattractive job opportunities for graduates in African languages. Until there is full 
exploitation of African languages in the knowledge economy, the desirable 
intellectualization of these languages will continue to be a mirage. 
 
Linguistic Rights and Conceptual Incarceration in African Education (TLHEC10-
264) 
Education comprises imparting knowledge that relates to various facets of societal 
life.  These include cultural values, religious beliefs and practices, politics, morals, 
artistic or technical skills, (appropriate) technology, etc. Learning involves shifts in 
ways of understanding, thinking about concepts, and solving problems, as well as 
cognitive processes of problem solving, transfer, reflection, prior knowledge, and the 
development of expertise. The context determines the local conditions of learning 
and the nature of optimal knowledge. Research in educational theory shows that 
“learning always involves an interplay between individual cognition and a socially 
and culturally organized learning setting, where learning is, in part, indexed by 
changing relations between people and increasingly sophisticated use of available 
tools for problem-solving“ as stated by Nasir. Language is crucial to learning and 
expression of culture and conceptual systems. It is central to human interaction, 
societal cohesion and, to education. Language facilitates knowledge representation 
and transmission. The “null hypothesis” would be that education is imparted to 
learners in the language of their society. Indeed, this is the standard practice in much 
of the world. In a document on vernacular languages UNESCO recognized the right 
to literacy and to receive education in one’s own language as a basic human right. 
The organization stated,  “the best medium for teaching is the mother tongue of the 
pupil”. Colonialism resulted in African education departing from the implementation 
of that human right. Formal education, introduced as a crucial component of 
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colonialism, was patterned, however imperfectly, on European models. This affected 
both the content and language(s) of instruction (LoI). The Eurocentric curriculum 
focused on Western systems of knowledge, values, history, culture, etc. African 
education contributed to the politics of acceptance of the colonial dispensation, the 
superiority of the white races in general, and of Western knowledge systems and 
culture. As noted, European arrogance during the colonial period had two major 
components: the premise of a superior race and the premise of a superior culture. 
The eminent African American scholar Wade Nobles spoke of “conceptual 
incarceration” to characterize the emphasis on European knowledge systems and 
values in the education of Africans, both in Africa and the diaspora (cf. Nobles, 1986). 
The term refers to “the state of intellectual imprisonment in European value and 
belief systems occasioned by ignorance of African and Native American 
philosophical, cultural and historical truths” (Hotep, 2003: 6). While conceptual 
incarceration is about the content of African education, the proscription of African 
languages in education, in favor of ex-colonial languages, constitutes what the 
notable Harvard based Kenyan scholar, John Mugane, has termed “linguistic 
incarceration”. This is the situation where the “first language of the child is 
incarcerated, reducing education to the pursuit of fluency in English mediated by 
markedly non-proficient instructors. Whenever the switch is made from the child’s 
first language to the language of the school there is always an instructional blackout. 
For the vast majority of children, the blackout is total and final. Learning is then 
reduced to verbatim memorization (and in numerous cases good hand writing)!. This 
paper is concerned with conceptual and linguistic incarceration of African education. 
Education is crucial to the empowerment of society. Learning and knowledge are 
situated within the context, culture, and activity in which they develop. Knowledge 
systems of the society and the cultural context of learning constitute crucial aspects 
of education. This work advocates the incorporation of culturally relevant curricula 
and the use of African languages as basic rights in African education. 

 
 
WORKSHOP: Professor Jennifer Case (TLHEC10-265) What is the difference, if 
any, between SOTL and educational research? An interactive workshop  
 
The notion of the ‘scholarship of teaching and learning’ has risen in prominence in 
the academy in recent times – seemingly offering a perfect solution to the research-

teaching dilemma – SOTL can be both scholarly teaching and education research, 
ticking two boxes with one strike!  In this workshop I overview the literature debating 
this issue, on whether SOTL is a sub-field of education research, or some other kind 
of scholarly endeavour entirely. I then move to consider a course in which I, at two 
different periods, adopted firstly the role of education researcher (working in 
conjunction with the course lecturer) and, approximately a decade later, took on the 
role of teacher in this same course. In the first engagement, as an education 
researcher (PhD student at that point), I had an explicit intention to produce 
education research on student learning. In the second engagement, as a university 
teacher, my focus was towards the act of teaching focused towards my students’ 
learning. This comparison thus allows for an interesting comparison of education 
research, SOTL, and scholarly teaching, all conducted by the same person albeit at 
different points in time, in the same university course context. In the workshop, 
participants will be invited to consider their own work – both prior and future plans 
- and to deliberate on how they might position it. The workshop locates itself in a 
broader debate on what should be the priorities for teaching in higher education in 
South Africa, as well as a related debate on research foci in the field. 

 
WORKSHOP: Dr Fayth Ruffin (TLHEC10-202) Using African indigenous 
knowledge to shape emancipatory curriculum for a postgraduate research 
methodology module 
 
Research on African indigenous knowledge (AIK) is seldom integrated into higher 
education curriculum development. Legal education and public administration 
education, not unlike other disciplines are yet to reflect the teaching and learning 
attributes and dictates that prepare lawyers and public servants as change agents in 
African society and elsewhere. Similarly, curriculum development for health care 
professionals, engineers and other practitioners leaves much to be desired in terms 
of incorporating African ways of knowing into teaching and learning modalities. In 
this interactive workshop, delegates will explore the oneness of how to (1) design 
AIKS research, (2) extract AIKS research outcomes for curriculum development, and 
(3) improve indigenous methodologies during future fieldwork; all in an 
emancipatory way. Through workshop participation, delegates will draw implications 
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for the scholarship of teaching and learning in light of AIKS research-driven 
curriculum development. 

 
 
WORKSHOP: Professor Randhir Rawatlal & Dr Rubby Dhunpath (TLHEC10-267) 
A multi-institution approach to promoting student success: An Artificial 
Intelligence platform for modern Higher Education Institutions  
 
This workshop invites participants from UKZN and other universities to engage with 
the Autoscholar Advisor project, a system designed for the management of student 
success and curriculum design. It uses methods from the field of Artificial Intelligence 
to determine progression paths for success and auto-generates advice to 
programme managers and students in natural language. It involves datamining 
student records and developing predictive models that determine the likelihood of 
students passing or failing a course when given the course records and student 
biographical information. The evidence generated also has the potential for 
curriculum design and planning. An outcome of the curriculum equivalence module 
of the Autoscholar is the ability to benchmark academic programmes and hence 
ease the process of credit transfer for students who wish to change the programme 
or even institution of study. The Autoscholar Advisor is a central platform that is not 
hosted or owned by any Institution in particular. The intention is to implement the 
service at Institutions with a zero net funding requirement; models of participation 
in the project are outlined. The audience is invited to discuss the suitability of the 
models for inception at institutions currently not connected to the system, together 
with interests in additional functionality. 
 

 


